Abstract-The teaching of culture teaching has been listed as one of the five goals in foreign language teaching and learning by the Standards for Foreign Language Learning in the new Century. However, the beliefs and attitudes of foreign language instructors towards the teaching of culture at the college-level remain unclear. The purpose of this study was to investigate language instructors' attitudes and beliefs towards teaching culture and the difficulties and barriers of teaching culture to college-level students. This qualitative case study explored the teaching of culture in Modern Language Department at a university through document mining, classroom observations, and interviews of language instructors who taught various foreign languages. Findings revealed two profound barriers, 1) instructors' beliefs and attitudes, and 2) the lack of professional development opportunities in learning strategies on weaving culture teaching, in foreign language classrooms at the college-level.
I. INTRODUCTION
The field of teaching culture in foreign language education has been rapidly developing and flourishing ever since the publication of Nelson Brooks' Language and Language Learning: Theory and Practice, in 1960 (Lange & Paige, 2003) . This book started a discussion on the topic of teaching culture in the foreign language classroom. About four decades later, the Standards for Foreign Language Learning in the 21st Century (1996) listed culture as one of the five goals of learning a foreign language. Since then, foreign language instructors have generally accepted that teaching culture is an indispensable part of teaching language. In 2007, a Modern Language Association of America (MLA) report on foreign language learning in higher education emphasized the importance of teaching both language and culture at the postsecondary level. This report demonstrates that culture continues to be an important element in foreign language education in the 21st century.
However, most language instructors have negative attitudes towards the teaching of culture because culture is still viewed as the traditional domain of anthropology rather than education (Furstenberg, 2010; Lafayette, 1997) . For example, although some foreign language educators (Shrum & Glisan, 2005 ; Tokuhama-Espinosa, 2008) mentioned using music, fine arts, classical literatures, or other resources, which essentially fall into the cultural products and cultural practices categories, while teaching foreign languages, they still avoid using the word "culture." Moreover, little research exists that investigates instructors' beliefs and attitudes towards the teaching of culture in college-level language classrooms.
This study is a qualitative case study of a modern language department at a university in the Western region of the United States. Data was collected from instructor document mining, classroom observations, and interviews. This study uses pseudonyms for the university and participants to protect anonymity. The results of this study may help scholars and instructors in foreign language classrooms gain a more comprehensive understanding of teaching culture to collegelevel students when compared to the current research on this topic.
To address the stated purpose, this qualitative case study examined the following research questions: 1. What beliefs and attitudes do foreign language instructors have towards the teaching of culture in college-level classrooms?
2. What are the difficulties and barriers of teaching culture to college-level students, and what are some possible solutions?
II. BACKGROUND Brooks (1968) started the discussion on culture exclusively for language teachers' use by defining two different sources of a social group's culture, Olympian and Hearthstone, which indicate a culture either comes from the top of a society or from the bottom. From an intercultural communication perspective, Damen (1987; defined culture as a set of behavioral, cognitive, and emotional patterns. In 1999, the National Standards provided a new definition of culture, which has heavily influenced language teaching. Since its publication, the Standards for Foreign Language Learning in the 21st Century (1999; 2006) has become the most fundamental document in the teaching of foreign language in the United States. As the national standard for foreign language teachers, this document is used in conjunction with state and local frameworks and serves as a guideline to determine the best approaches and most reasonable expectations for students in individual districts, schools, and colleges. In the National Standards, the term "culture" is generally comprehended from the philosophical perspectives, the behavioral practices, and the products (tangible and intangible) of a society (2006, p.47).
Despite different operational definitions of culture, a majority of scholars agree that there is a close relationship between culture and language (Kramsch, 1993; Lange, 2003) . Damen (1987) stated that language serves to facilitate classification within cultures and reflects relationships within cultures. Furthermore, Lange (1998) connected language and culture by saying "language is … one aspect of culture and is the medium for understanding, sharing, and negotiating meaning for all aspects of culture" (p. 24).
The Modern Language Association (MLA) Ad Hoc Committee on Foreign Languages (2007) published a report on teaching culture at the higher educational level in the context of globalization and the post 9/11 environment. This report emphasized "culture" as a comparable concept with "language" in today's modern language education. As the report pointed out, culture and language are tightly interrelated, "Language is a complex multifunctional phenomenon that links an individual to other individuals, to communities, and to national cultures," and "Culture is represented not only in events, texts, buildings, artwork, cuisines, and many other artifacts but also in language itself" (p. 236).
The definitions of culture by educators, especially by foreign language educators, have a significant influence on the development of teaching culture. The different beliefs about culture might cause different ways of teaching culture (Lange & Paige, 2003; Damen, 1987) . For example, instructors who see culture as fact would view the learning of culture as the acquisition of facts and may only conceptualize culture as the teaching of stereotypes, famous events, and hero figures. In contrast, instructors who believe culture is a dynamic, rather than a static, entity would probably view the teaching of culture as a process of discovery and construction and encourage students to construct their own cultural knowledge. Thus, it is necessary to ascertain how teachers think about culture before asking them about the approaches, strategies and technology that they use to teach culture.
III. METHOD
This study employed a qualitative case study methodology. Merriam (2009) defined case study as an in-depth description and analysis of a bounded system (p.40). In this study, the bounded system is a foreign language department in a university as a single entity-the Modern Language Department at Rocky Mountain University 1 (RMU). As a bounded system, the Modern Language Department at RMU has some characteristics that make it a good example for looking at foreign language programs at universities of similar sizes. For example, this department offers seven foreign languages: Spanish, German, French, Russian, Chinese, Japanese, and Arabic at a university in the Western region of the United States. The department offers more Spanish and French courses than other kinds of language courses. Forty percent of the instructors in the department are native speakers of the language they teach. Most language learners in this department are undergraduate students born in the mountain west region of the United States.
In addition, Thomas (2011) emphasized that a case should be studied holistically by one or more data collection strategies. Thus, we used documents, observations, and interviews to study the teaching of culture and cultural perspectives in the Modern Language Department. Instead of focusing on one or two instructors, we studied a group of language instructors who teach different kinds of languages, come from different age groups, and have different teaching experience. This study adopted several types of data collection including interviews with instructors and students, classroom observations, and document mining in order to holistically study this department from various perspectives.
Participants. In this study, researchers interviewed and observed six participants who are representative of language instructors from various ages (from 20s to 50s), rich teaching experience with the willingness of sharing their understandings, attitudes, and perceptions in their daily language instructions with different course levels (introductory, intermediate and advanced level courses). They also showed intensive interest in the teaching of culture in the foreign language education than the other instructors and talked more about specific instructional strategies they use, and/or shared more insights about teaching culture than other instructors the researchers contacted. Among them, three of them are native speakers, and the other three are not. (See more information in Figure 1 
IV. RESULTS
Two types of barriers emerged from the data regarding teaching culture in foreign language classrooms: (a) barriers in beliefs and attitudes in teaching culture and (b) the lack of professional development opportunities in learning strategies on weaving culture teaching Beliefs of the Relationship between Language and Culture. In each interview we conducted with the six language instructors in the fall semester of 2011, each instructor acknowledged that culture is a key component in foreign language classes. These instructors expressed their beliefs about the relationships between language and culture, as well as noting the possible consequences of teaching a foreign language without teaching its culture. Instructors reported that language and culture are closely interconnected, and that students cannot have a comprehensive grasp of a language without understanding its culture. For example, Lin mentioned:
Personally, every language is the carrier of its culture; therefore, it is hard to teach language without teaching culture. When you use the textbook to teach language, there will be culture between the lines. I mean, you need to teach students about the culture, or you will find a common phenomenon in students' language learning: students have no problem in learning the vocabulary and grammar but when it comes to using them, they do not know how to use them within a certain culture context because they do not know the culture. (Chen & Yang, 2016) Similarly, Dr. Hassan suggested that, "Language is a primarily cultural practice," when he said: Culture in the classroom is something that has to be defined as a curriculum. In other words, it should be in teachers' minds even at the beginning level of learning that teachers should not only introduce the mechanics of the language, not only the format of the language, they also need to introduce to students the aspects of culture. They are not only learning the cold language … If you don't teach culture, your students still can speak the language but would act in totally wrong ways.
Lin and Dr. Hassan explained how language and culture are related in different ways: Lin said that "language is the carrier of its culture" and Dr. Hassan said, "Language is a primarily cultural practice." In spite of the different ways they expressed it, both of them proposed that language and culture are closely interconnected. Because of the interconnection, they reached the same conclusion: instructors must teach culture while teaching a foreign language. Lin's and Dr. Hassan's choice parallels closely Damen's (1987) seminal argument that students need both the knowledge of a language, including vocabulary, grammar, and the knowledge of its culture, such as how to choose suitable words and behave appropriately in certain situations, in order to communicate with native speakers. Lin and Dr. Hassan worried that students probably would not successfully communicate with native speakers in the target languages without the knowledge of the culture associated with the language.
Although the other four instructors in this study did not explicitly address the relationship between language and culture like Lin and Dr. Hassan, all of them discussed culture as a key component in their language classes during their interviews while implying that culture and language are closely interconnected. The close relationship between culture and language has been identified as a basic rationale for the teaching of culture in foreign language education by other scholars in the field (Brooks, 1968; Damen, 1987) and by the National Standards (1999; 2006) .
Attitudes towards the Role of Culture. Among the six instructors, there were two main types of attitudes toward the role of culture in language classes. The first type of attitude views culture as an additional or add-on component of teaching language. In this perspective, instructors described culture as a dispensable component in language classes. For instructors who have such an attitude, teaching culture in language classrooms is like adding an appetizer to a meal in order to entice people to eat the main course. These instructors viewed cultural knowledge as an appetizer and language knowledge as the main dish of a meal. An appetizer is usually served to stimulate people's appetite rather than to be the main purpose of a meal. The use of culture is only a way to add interest to a language rather than integral to the learning of the language. Some instructors in the study, for example, believed that talking about cultural knowledge in class would attract students to the target language, but they rarely considered teaching culture as one of the major objectives in class. Claudia, a new Spanish instructor, showed this culture-as-appetizer approach when she shared that she used culture elements such as her personal experience in Mexico, the song people at different ages sing, and food the general public have to capture students' attention. She argued by sharing the cultural elements in teaching grammar (which most of the students found boring), it is easier for her to organize her class and make her class interesting and popular.
In the quote Claudia implied that the teaching of culture is like providing students an appetizer and that grammar is the main dish. Although Claudia talked a lot about teaching grammar, she emphasized that her primary goal in class should be capturing students' attention to teach grammar. And she realized that as a person from Mexico, she has builtin advantages-rich personal experience in the target language environment-to offer such an appetizer to attract students' attention. For instructors like Claudia, culture is not one of the ultimate goals of or a major part in their classes. Since culture is just an appetizer and not intrinsically as important as grammar, there is no compelling reason for these instructors to spend much time on the teaching of culture, or making cultural perspectives a focus of the class.
Lin also believed that culture is an additional, not a major component in her classes. Lin explained: Based on my knowledge and experience, culture has its tangible and intangible parts and to the beginner, culture teaching will stay on the tangible part … for beginners, they usually are not encouraged to raise questions on intangible culture; instead, we will focus on the tangible part.
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Even though Lin understood that culture contains the intangible part-in other words, cultural perspectives-she still believed that it is not worth the trouble to bring in the complexity. An appetizer is just an appetizer, which is never as important as the main dish. For instructors like Claudia and Lin, teaching language is their ultimate goal, and teaching culture becomes necessary only for the purpose of attracting their students' attention.
In contrast to the first type of attitude, which treats culture as an additional component in class, the second type of attitude considers culture as a broad and important context for language. In other words, culture always surrounds a language and helps to determine its interpretation. For example, Dr. Charles argued, "Language does not exist in the vacuum; you have to have a context, in which language [is] to be taught. And, contexts could be related to the cultures". Dr. Charles indicated that language always exists in a cultural context. Asta shared a similar belief and offered an example:
I think if you really want your students to understand the language, you have to teach culture. For example, in Spanish 1010 we talk about foods. There are some foods that do not exist in America. So you have to teach about that, and how they eat them. If you really want your students to understand the language, culture comes naturally. You also should give students a real context for the language. If you give a real context, the language and culture would come naturally. Just teaching them vocabulary does not make a real context.
As Asta indicated, one language does not simply translate to another language because they exist in different cultural contexts. Some descriptions of German foods do not have counterparts in English since the concepts they represent do not exist in American culture. For example, one day Asta mentioned Mettbrö tchen, a sandwich frequently eaten in Germany but not as well known in other countries. Teaching the German language without teaching German culture may keep students from learning the appropriate use of the language. Therefore, language instructors must teach culture while teaching a language. For Dr. Charles and Asta and instructors like them, culture plays a central part in their language classes because the accurate and appropriate use of a language always needs to take cultural contexts into consideration.
Dr. Hassan stressed that culture should serve as an important goal of his teaching because he expected his students to eventually become intercultural speakers and promoted exchanges and communications between Arabic and American cultures. He stated:
There are some people (Arabic learners) not being motivated by American security or business, but [by a] deep understanding of culture. Such people, I expect them to become intercultural speakers. They need to learn enough Arabic to read authentic materials, and then write to people back at home. They should be able to interpret Arabic materials independently, and be able to express American behaviors in Arabic to build a bridge between two cultures.
From Dr. Hassan's perspective, culture in language class does not simply serve as an appetizer to attract students' attention to the target language. Unlike some other instructors who only see the teaching of culture as a way to serve the teaching of language, Dr. Hassan believed mutual relationships between teaching languages and teaching culture are crucial elements of his classroom. He argued that language could serve as a tool for students to understand culture. Thus, in Dr. Hassan's class, culture becomes a significant part of the curriculum, and understanding Arabic culture is one of the ultimate goals that his students are expected to achieve. During our three classroom observations of Dr. Hassan's Arabic classes, researchers noticed that culture always served as a major focus of his class activities. Compared with some other instructors who used grammar knowledge as topics, such as past tense and future tense, Dr. Hassan usually brought some culture-related topics into his classes. On one day, for example, one researcher observed that Dr. Hassan brought a cartoon from an Arabic newspaper to initiate a discussion about people's reactions to the conflicts between politicians and religious persons in Arabic countries.
Corresponding with results of the interviews, our classroom observations also showed that Claudia and Lin, who believed teaching culture should serve the purpose of teaching language, usually directly taught culture to their students by introducing famous people and places in the target culture, or by sharing with students the habits and general beliefs of native speakers. Many scholars in the field of teaching culture in foreign language education (Barnes-Karol & Broner, 2010; Kearney, 2010) pointed out that some language instructors, who only teach about famous figures, general cultural knowledge or even stereotypes of a culture, are actually teaching culture as fact. Instructors like Claudia and Lin did not seem to realize that culture is dynamic and knowledge about culture is always relevant to time, location, even individuals (Banks & Banks, 2009; Damen, 1987) . Claudia and Lin only taught culture as static facts existing in textbooks and literature. Thus they required students to remember cultural knowledge taught in class rather than encouraged the students to build their own cultural knowledge.
In contrast, Dr. Charles, Asta and Dr. Hassan, who view culture as the context for language, often encouraged students to pursue cultural knowledge on their own by urging students to communicate with native speakers or by assigning them to conduct research on cultural topics. Because language instructors with two different attitudes toward culture in language classes actually teach in two different ways, the two types of attitudes towards the role of culture in foreign language classes are probably a major reason behind the two different kinds of instruction.
This section has addressed language instructors' beliefs about the relationship between language and culture, and their attitudes toward the role of culture in their language classes as two internal factors influencing teaching culture. Many external factors, such as new national guidelines for teaching foreign languages, also have impacted the ways in which these instructors taught culture. For example, culture as one of five goal areas in the National Standards (2006)
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and the development of the field of teaching foreign languages are two external factors in the teaching culture in foreign language education. The internal factors and external factors have interconnected relationships. For example, some instructors have changed their attitudes towards teaching culture after they read the National Standards. Or because some instructors believe that it is now important to teach culture, and they are eager to learn more about how to teach culture, they choose to attend conferences in the field of teaching foreign languages to learn more strategies and technology for teaching culture. In the following section, we address how some external factors affected these instructors' teaching of culture in foreign language education. Professional Development. According to Lunenburg and Ornstein (2012) , professional development in the field of education refers to improving teachers' present skills and fulfilling their potential by learning new skills and developing their abilities to the fullest. Since the 1980s, educational scholars have paid more attention to studying the role of culture in the field of language education than ever before (Minami & Ovando, 2004) . Especially after the publication of the first edition of the Standards for Foreign Language Learning in the 21st Century (1996) as the National Standards, the theories of teaching culture in foreign language education have developed rapidly. Thus, for today's foreign language instructors, acquiring new knowledge and skills in teaching a language and its culture is essential. In order to understand to what extent instructors get involved in the profession of teaching foreign language and how instructors' professional development influences their teaching, we asked each of the six instructors how much they know about the National Standards and how these standards affect their teaching.
Claudia, a new instructor, said that she did not know anything about the National Standards, but she showed strong interest in learning them and in other professional development materials about how to teach a foreign language. After our two interviews with her, one researcher sent Claudia a list of books, articles and journals for foreign language teachers about how to teach culture and language, as she requested. In contrast to Claudia's lack of knowledge about the National Standards, another new instructor, Asta, was very familiar with the National Standards and 5Cs goals because she took two courses on how to teach a modern language in the College of Education at RMU before she began teaching.
Compared with Claudia, Asta had achieved an understanding of the rationale and importance of teaching culture in language classrooms and expressed more confidence in the teaching of a language and its culture. For example, Asta believed that culture is the context for a language. In contrast, Claudia only taught culture to attract students' attention to the target language. While Asta collected various authentic materials of German culture and arranged various classroom activities to teach culture, Claudia usually limited her talk about culture by talking about her own experience in Spanish-speaking countries or by playing a Spanish song from YouTube for her students. Furthermore, Asta actively took part in a statewide foreign language teacher organization and its professional conferences, as well as constantly cooperated with other German instructors at RMU to teach language and culture. Compared with Claudia who had not been formally trained to be a foreign language teacher, Asta's professional training experience has had a positive impact on her career and allowed her to make numerous connections between her own classroom and the teaching of culture.
Lin, Frank, Dr. Charles, and Dr. Hassan acknowledged that they knew about the National Standards and 5Cs goals. Lin and Dr. Hassan explained that they developed their language program at RMU based on the National Standards. Lin said, "We (two Chinese instructors in the Modern Language Department) follow the 5Cs of the National Standards, and designed a curriculum to cover culture" (personal communication, October 14, 2011). Dr. Hassan also stated that "I designed the language (Arabic) program at RMU based on the 5Cs … Learning is not just learning a language, it is about learning the 5Cs". Thus, the National Standards have had a great impact on these instructors' teaching practice and the development of their language programs.
Some instructors compared the old objectives of learning foreign languages, such as the four skills (listening, speaking, reading, and writing), to the 5Cs as the new objectives. For instance, Lin stated, "In the past, language learning and teaching focused on listening comprehension, speaking, reading and writing, but now, cultural understanding is added to language learning and teaching". Similarly, Frank stated:
The older expectations are based on skills, the four skills: reading, writing, listening, and speaking. I think we moved away from them a good bit. Those skills are certainly sorts of what we are doing. Those skills neglected the contexts of teaching culture. I think in the modern classrooms, we continually address the four skills and also address the five Cs.
Both Lin and Frank realized that culture has become a part of the new objectives for learning foreign language. However, they implied that the four skills objectives do not conflict with the 5Cs. Even though Lin and Frank would like to teach culture as the National Standards required, they would not give up on the old objectives.
In addition, Frank and Dr. Hassan reported that some people's prejudices against the teaching of certain foreign languages likely have negative influences on their professional development in terms of teaching culture. Frank shared:
There are many misconceptions and expectations that they [students] gained from movies about Germans. Germany is the enemy for the two World Wars, which has left a lot of stereotypes about Germany in the minds of Americans. We have relatively little opportunities to interact with Germans. The stereotypes are very common and often go unclarified.
Frank believed that students' misconceptions and stereotypes of Germans might affect their learning of German culture.
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In total, many issues that influenced the teaching of culture in foreign language classrooms emerged in this study. First, the close relationship between language and culture appears to be the primary reason for teaching culture in the foreign language classroom. Second, culture either served as an additional component or a key component in foreign language classrooms. This focus depends on instructors' attitudes towards the role of culture in language classes. Third, many language instructors taught culture and designed their language programs as the National Standards required. Last, misunderstandings and stereotypes towards certain foreign languages and cultures have become obstacles to teaching culture in foreign language classrooms.
V. DISCUSSION & IMPLEMENTATIONS
In this study, we found instructors' attitudes towards the teaching of culture in their language courses can be classified into three categories: (1) teaching culture is not important, (2) teaching culture can be considered as an appetizer to the teaching of grammar, and (3) teaching culture is part of a meaningful context. Language instructors in the first category did not seem to teach culture at all as part of their classes. Our findings revealed that some language instructors have not recognized the close relationship between language and culture or the significance of teaching culture in a foreign language course. These instructors rarely used the word culture while teaching language and did not include culture-related content in the assignments or assessments for their students. Those instructors did not fulfill the requirements of the National Standards (2006) in which culture is viewed as one of five ultimate objectives in foreign language classes.
Language instructors in the second category who taught culture as part of their classes were driven by the perspective that culture should be used as a way to motivate students to learn more about language. Culture, in a sense, was used as an appetizer for teaching language. For these instructors, the teaching of culture is only an additional, not an indispensable, component of their language class. Even though these instructors occasionally introduced some cultural perspectives to students, they still did not help students make connections between cultural products and cultural patterns with underlying cultural perspectives. It is clear that these language instructors did not realize the importance of teaching culture as many scholars have discussed (Matsmoto, 2009; Ormrod, 2012) .
Through a series of interviews and observations, we found many difficulties in teaching culture for instructors, such as the lack of knowledge by instructors of the National Standards (2006), the lack of time for preparing classes with cultural elements embedded in them, the lack of appropriate materials, the absence of technological support, and students' misunderstanding or stereotypes of the target culture. However, these difficulties are superficial phenomena. Through our analysis of the data, we found two profound barriers to the teaching of cultural perspectives: (1) many language instructors did not recognize that culture is an important objective for teaching foreign language in the 21st century, and (2) the knowledge of how to teach a language is undervalued.
First, many instructors set up a false dichotomy between the teaching of grammar and culture. They used the importance of teaching of grammar as a major reason to explain why they do not spend more time on the teaching of culture. However, neither the present goals of foreign language learning, as seen in the 5Cs in the National Standards (2006), nor the former goals at the end of the last century-the four skills (listen, speak, read, and write)-places grammar as the most important feature of foreign language teaching. It seems that the instructors in this study still use the lens of grammar-translation to view the teaching of foreign languages. In the 21st century, the teaching of grammar no longer plays a major role in language classes because the primary reason of learning another language is not for the purpose of understanding classic literature any more (Larsen-Freeman, 2000; Richard & Rodgers, 2001). On the surface, the conflict happens between the views on the teaching of grammar versus the teaching of culture. In fact, these instructors' beliefs are the real barrier to the teaching of culture and cultural perspectives. Unless these instructors realize that culture, rather than grammar, is an important objective for foreign language teaching in the 21st century, these instructors would not consider the teaching of culture as a significant part of their courses.
The second major barrier to the teaching of culture is that there is an implicit thinking by many instructors and the department that to become a language instructor, the knowledge of the target language is sufficient, and the knowledge of how to teach a language is optional. Thus, several native speakers in the Modern Language Department at RMU teach foreign language without knowledge or experience of teaching, and many instructors only teach as they were taught when they themselves were students. It is no wonder that many instructors do not fully understand the National Standards and the goals of teaching culture or the importance of cultural perspectives. Moreover, the subtext to such thinking is that if a person can speak the language proficiently, then he/she can naturally teach the language. However, this approach definitely underestimates the pedagogy of language instructors. As a competent language instructor, one needs not only know linguistic knowledge of the target language, but also the knowledge of the target culture and educational knowledge of how to teach, motivate, and assess students. Few people are born good language instructors. A teacher education or preparation program is one major key to making a person a better language instructor.
VI. FUTURE STUDIES
We recognized through this study that not all the instructors feel comfortable in weaving culture into language instruction, nor did they regarded the teaching of culture as a critical and essential part of language instructions. While
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scholars such as Choudhury (2012) have revealed the role of culture teaching in language learning and instruction, and others Yang and Chen (2014) have called for instructors to reunite our hearts and minds in how we weave and teach culture in language classroom. However, given the current culture instructions in the language classroom practices, it seems wiser to consider all possible barriers to pave the way for the art of culture teaching. Without addressing these barriers, language instructors will experience difficulty in teaching culture in their foreign language classes. Attention to the nature of the relationships at the center of instructors' as well as students' experiences, the way of students' and instructors' interaction in a culture richly embedded classroom should be considered one such areas for excavation. Through his research and publications, Dr. Chen won himself several international scholarships from University of Wyoming.
